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The term “assessment” is often synonymous with “test,” however in both formal and non-formal teaching, a variety of dif-
ferent assessments exist, and should be employed. For best success in teaching and student learning, assessment meth-
ods are a must. This guide outlines types of assessment to consider in creating a lesson

1) Summative Assessment—"summary” assessments, covering a length of instructional time

Summative forms of assessment serve as less frequent, cumulative benchmarks to test knowledge and/or skills. Although many
educators may categorize summative assessments with cookie-cutter, state standardized tests, these forms of assessment do play
an important role at the classroom level. Summative testing is used as both a student grading measure and a test of a school’s ac-
countability in appropriate content coverage.

Examples of Summative Assessment:

State assessments, standardized testing
District benchmark or interim assessments
End-of-unit or chapter tests

End-of-term or semester exams

2) Formative Assessment—occurs simultaneously within instruction, within it's “form”

Formative assessment techniques come into play during instruction, creating a means for educators to find possible gaps in student
learning levels, and the success or failure of their instructional techniques. Formative assessments occur much more frequently
than summative assessments, and can be more creative in structure. These types of assessment ultimately point out where adjust-
ments or additional facilitation is needed, and ideally work in a classroom to prevent a failing grade on the above mentioned
benchmark forms of testing.

Another distinction that underpins formative assessment is student involvement. If students are not involved in the assessment
process, formative assessment is not practiced or implemented to its full effectiveness. Students need to be involved both as asses-
sors of their own learning and as resources to other students. There are numerous strategies teachers can implement to engage
students. In fact, research shows that the involvement in and ownership of their work increases students' motivation to learn. This
does not mean the absence of teacher involvement. To the contrary, teachers are critical in identifying learning goals, setting clear

criteria for success, and designing assessment tasks that provide evidence of student learning.

Examples of Formative Assessment:

e Strategic Questioning—ask students thoughtful questions that lead to the higher-level thinking questions, “why,” and “how?”

e Think-Pair-Share—a teacher asks one simplistic but higher-level thinking question, students individually write down their re-
sponses and related thoughts, then share their responses with a partner. An extension of this activity could be asking the part-
ner to relay back to the group what the other student’s response was

e 3-2-1 Countdown—this one works best at the end of a lesson. On note cards, students answer 3 things they didn’t know be-
fore, 2 things that they liked doing best or were surprising, and one question they still have. These questions can be altered
depending on the topic, but the basic premise of each should remain intact.

e Values Line—This gets students moving around, so be sure you have room. Pose two opposing views, each existing on an imag-
inary line on the floor. Instruct the students to stand on whichever end of the line they agree with. Students might choose the
middle, or 1/4 of the way towards one end, etc.—this is a great way to initiate quality discourse.



If after completing your chosen Formative Assessments you find students aren’t successfully gathering the
information, try a few options for mitigation, listed below. These same techniques can be used deliberately,
as an extension of your Formative Assessment, regardless of success/failure in synthesizing ideas. Although
some are meant for the formal classroom, adaptations for non-formal education are possible as well.

Arevia whv vour Explore ﬁiffer_-ent
‘unders l-a;IlLyliun_ g ways of coming Critique your worlk.
is logical to the same Do you still feel
. conclusion good about it?

Conduct
an experiment
to test your
understanding

[llustrate
what you
learned

-

If students are lost, do you
backup & repeat, or take
a new approach?

LI'Sten to
s What
Critically the s

thinkine sayi Repeal the
Inklng 0 : ey assignmenl
ompose an lo a pariner
Evaluate a peers argument
work against : supporting
the rubric your view.
) Define
the terms

Take breaks and show each other similar

what you have learned lessons.
What did

. ) similar
Design something information
from the
information you
Role play
have learned what you
just learned




